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ABSTRACT

In today's globally connected world, effective Hslgl education is essential. Teaching English for
Specific Purposes (TESP) has been considered aasepadertaking from English language teachings Well known
that the quality and extent of learner achievenagatdetermined primarily by teacher competencesitheity and teacher

motivation. This paper makes an attempt at makisiyidy about the vitality of Teacher Education.
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INTRODUCTION

In today's globally connected world, effective Hsigllanguage education is essential. ESP is géyelefined as
education for specialized English. As ESP is rellatesituated language usage, need analysis plkgg eole in designing
an ESP programme. Language Teachers for SpecifipoBes have a lot in common with teachers of génera
foreign language. For both it is necessary to amrsiinguistic development and teaching theorieshdve insights in
contemporary ideas regarding their own position @old as well as the position and role of foreignguage learners in
education and to face new technologies offerednaaicdhto improve their methodology. Therefore iessential to study
the importance of teacher education in teaching. HBIS paper makes an attempt at making a studytahe vitality of
the same.

DEFINING TEACHER EDUCATION

Teacher education is a programme that is relatedet@levelopment of teacher proficiency and commetehat
would enable and empower the teacher to meet theiregnents of the profession and face the chalkerterein.

Teacher education encompasses teaching skillsdqmeaagogical theory and professional skills.

Teacher education refers to both pre-service anseivice programmes which adopt both formal and/or

non-formal approaches. It is a continuing procelsefvfocuses on teacher career development.

An amalgamation of teaching skills, pedagogicabtiieand professional skills would serve to credie tight
knowledge, attitude and skills in teachers, thusnqmting holistic development. Thus, teacher edooais seen as a
continuous process, beginning with a phase ofainttiaining and continuing throughout the teach@rsfessional life
throughout regular and sustained periods of inisertraining. Teacher education generally incluftasr elements:
improving the general educational background oftthmee teachers; increasing their knowledge anttbrstanding of the
subjects they are to teach; pedagogy and undeistandl children and learning; and the developmédnpractical skills

and competences. What constitutes effective tegamay be subject to debate—it would be simplistid seductive to
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insist on a monolithic definition of effective tdag, considering the multiplicity of factors th@ime into play—but most
would agree that the basic purpose of teaching énable learning. The most effective teachin@as which results in the

most effective learning. Therefore it is necessarstudy about the need of Teacher Education.
NEED OF TEACHER EDUCATION

Teacher education is concerned with the aspects asc who (Teacher Educator), whom (Student tegcher
what (Content) and how (Teaching Strategy). It ewgrs the student teachers with the skills (teachimd) soft skills) that
would enable them to carry on the functions inriest efficient and effective manner. Teacher edocaherefore pays
attention to its content matter. According to UNESQ005), teacher education “addresses environihestaial, and
economic contexts to create locally relevant artually appropriate teacher education programnoesbth pre-service
and in-service teachers.” Teacher education hasnbecnecessary for the effective teaching and legrmrocess.

Here are some of the aspects which explain the oeecher education is:
» Complexity of the Profession

To teach is a complex and demanding intellectuakyone that cannot be accomplished without theyaate
preparation. The teacher is required to acquireate knowledge, skills, interests and attitudegatds the teaching
profession. The teacher’'s work has become more koaigpd and technical in view of the new theoriépsychology,

philosophy, sociology, modern media and materials.
e To Improve the Quality

Teacher education is important because of its itppan teacher quality. The focus on quality arisesof an
intention to improve education and because marieofuantitative aspects that were of concerniilieedimes have now
received attention. The focus on efficiency hasdased in importance because of the need to mdier lise of scarce
resources and avoid waste. Educators would alsd wifer indicators of quality, such as knowledgederstanding,
intellectual integrity, creativity, and a love afarning. In a sense, increased enrolments and edddrop-out rates are

taken as indicators of improving quality
» Improves Efficiency

Teacher education not only ensures that teachers and remain competent, but it also allows torasthat they
stay motivated through time. There is a concerruahow to best adjust the mixture of inputs inte #ystem to increase
efficiency—how to get the best balance betweeniautm reform, materials production, reorganizatminstructures,

teacher training (in-service, pre-service), intrcidg new technologies, and improving the educatiengironment.
* Makes Innovative

Teachers are of central importance in improving ¢uglity of education. This implies that innovasom
(in-service and pre-service) teacher training argoad form of investment. Great reliance has alsenbplaced on
curriculum innovation as a device to improve qwallf the teachers do not understand the reformsnat apply them,
and/or are not committed to them, they will notaide to carry out the reforms. Carefully plannesigie and development
is useful for ensuring that prototype innovatiors @able. It has also been established that ptanisi necessary to enable

innovations to be judiciously introduced into tlystem.
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e Brings Changes and Up-Dates

Changes have tremendous implications for educdtideaelopment. For teachers, this also means chaiage
in-service education/training and, more importantfyough self-education to update knowledge anitsskwhich is not

easy to effect.
* To Meet the Changing Needs

It is recognized that, to assist teachers in adgptid their changing occupational roles in schauid society,
much innovation and reform is necessary in the gmgibnal training of teachers, in the professiauadport services
available, and in the use of non-formal and infdrteacher education methods and distance educdtitonly through

such innovation and reform that the career-londgzsional development of teachers is possible.
e To Address the Theory-Practice Gap

A persistent issue that has plagued teacher educd$ the disconnect between theory and practice.
The theory-practice gap was identified as a seriouscern by all Alliance members (Cho, 2008; Faton, 2008;
Gambhir et al., 2008; Husbands, 2008; Rasmuss@&8)20

» Preparing Teachers for Diverse Learners

Another major issue that comes in the effectivemesise diverse nature of the learners and thersliyeof their
needs. Attention needs to be given to how teachstablish pedagogical relationships with studemd how such
relationships are used to engage students in fgaes there is a lack of research in this areah Snaunderstanding would
also be relevant and useful in preparing teachersffectively work with students differentiated Ibagce, ethnicity,

socio-economic status and language.
» Developing ICT Literacy

In the 21st century information economy and knogkedociety, the need for the development of 1Gardity in
teachers and students cannot be ignored. Choi, Elamand Lee (1996, as cited in Pang,1999) defifternation literacy
as the ability to adapt to an information societyl 40 use electronic equipment, including computersilti-functional
telephones and other modern communication toolsrder to access information as needed. Develdgigliteracy not
only allows for the access and navigation of infation but also self-directed learning, as it has plotential to free
students from the constraints of time and spac@écludes the ability to search for, manage andenet information
rapidly and to work collaboratively with others. &tteacher can be made proficient with well planriethginative
pre-service and in-service training programmeshWie advent and development of computer and irdtiom technology

and changes in the teaching methodologies teadueaton has become vital and inevitable.
ROLE/IMPORTANCE OF TEACHER EDUCATION

Many teachers of English are increasingly conceatsalit being held accountable for their studentgmess as
measured by standardized tests. Clearly, teacliésglish need the appropriate training to be ablmeet their student’s
language and learning needs and to facilitate aw@mdgrowth of their students, yet most teachers dds training.

Holistic teacher building is necessary and theeefeacher education needed more emphasis thantnaieiag.

Impact Factor(JCC): 1.1783 - This article can be denloaded from www.impactjournals.us




| 76 B. Madhavi Latha |

The teacher is required to acquire adequate knageledkills, interests and attitudes towards thehiea
profession. The teacher’'s work has become more koagd and technical in view of the new theoriépsychology,
philosophy sociology, modern media and materia¢®iching modalities are moving away from teachetredrearning to
shared learning in classrooms to help create dondiin which teachers and students learn togefites.teacher can be

made proficient with well planned, imaginative @ervice and in-service training programmes.
Teachers should be able to:
0 Author and publish experiences and researches ctettiu
o0 Be central and key participants of curriculum refand innovation.

o Encourage learners to work together in a cooperagpirit, help each other with their work as wallbee able
to evaluate themselves.

0 Help learners publish their own work online poritisl
o Write a bank of learning activities for learnersattcess at their own pace.
0 Give learners a wider choice of learning activisesording to their own interests and capabilities.
o Build up a personal portfolio of their best teaghplans so as to share among other teachers.
o Create exciting learning environment of active ktealge creation and sharing.
o Use new teaching methodologies to make the ledsgiter and effective.
0 Be up-dated in the trends.
o0 Able to use the modern technical gadgets.
Teaching English for Specific Purposes and Teaché&ducation

The role of the ESP tutor transcends the limitemimEwork of language teaching, to involve institaéib
awareness and a detailed knowledge of specializsmbutse. An ESP tutor needs to research and atsidents in
understanding and constructing texts in their gigsedés and to actively ‘engage with the disciplines
(Dudley-Evans and St John 1998). An understandinth@ complex workings of the institution must alse gained,
to provide meaningful advice and assistance toestisdin terms of their applications, conditiondkof and test strategies.
One of the most effective current approaches foitrg is to encourage self-assessment and selftattah among new
and more experienced teachers (Bowen and Marks:14841). Thus, a crucial aspect of ELT trainingghti be to
develop an appropriate professional dispositiotherathan to concentrate specifically on levelkidwledge within the
teacher. This might allow relatively inexperiencedchers to adapt as necessary to their new womdiviyonment.

According to Margo DElIli Carpini the TESOL Technglostandards for language teachers are compristedio§oals:

Goal 1: Language teachers acquire and maintain foundatimavledge and skills in technology for professibn

purposes.

Goal 2: Language teachers integrate pedagogical knowledgeskills with technology to enhance language
teaching and learning.
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Goal 3: Language teachers apply technology in record-kegpeedback, and assessment.
Goal 4: Language teachers use technology to improve conatiion, collaboration, and efficiency.

These goals give clear guidance in terms of theoitapce of technology use in the language classraaanthe
types of skills that language teachers need toldpve order to meet the needs of their ESL, araviole guidance to
teacher education programs about the experienaehde candidates (TCs) should be exposed to dth@igprofessional

education programs.
ROLES OF ESP TEACHER

ESP practitioner can have several roles. Many Istguadmit that the ESP teacher™ work involves moncite
than teaching. As ESP teaching is extremely vasedhe authors (Dudley-Evans and St John, 1998) heseterm
“practitioner” rather than “teacher” to emphasibhattESP work involves much more than teaching. Tdistinguish the

following key roles of ESP practitioner:
» Teacher
» Course designer and materials provider
» Collaborator
* Researcher
» Evaluator
As a Teacher

ESP is a practical discipline with the most impottabjective of helping students to learn. Howevkee, teacher
is not the primary knower of the carrier contentlod material. The students, especially where these is specifically
oriented towards the subject content or work thelestits are engaged in, may know more about thesgbtthan the
teacher. The teacher has the opportunity to drastudent’'s knowledge of the content in order toegate communication
in the classroom. When the teaching is a speaifizse on, it is vital that the teacher adopts th&tipn of the consultant
who has the knowledge of communication practicésbeds to “negotiate” with the students on howvt beexplore these

practices to meet the objective they have.

The relationship is much more of a partnershipséme situations the role of ESP teacher extendgving
one-to-one advice to students (e.g., in non-Engldaking countries students will have to publisiiernational journals
and need advice in both language and discoursesssESP teachers need to have considerable flgxilbie willing to
listen to learners, take interest in the discigioe professional activities the students are welin, and to take some

risks in their teaching.
As Course Designer and Material Provider

Since it is rarely possible to use a particulatiterk without the need for supplementary materisbmetimes no
really suitable published material exists for idéed needs - ESP practitioners often have to glevthe material for the
course. This involves selection of published matedadapting material if it is not suitable, or tivrg it. ESP teachers also

need to assess the effectiveness of the teachitgriedaised whether it is published or self-prodluddowever, since the
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teachers are encouraged by their employees to meitematerial there is a danger of constant rertioe of the wheel;

advantages of published materials are ignored eiem they are suitable for a given situation.
As Researcher

Research has been particularly strong in the dr&&\B (genre analysis). Regarding the researchEmiglish for
Business Purposes, there is a growing intereshiastigating the genres, the language and thes skilblved in business
communication. ESP teachers need to be in toudh thé research. Teachers carrying out a needssimatiesigning a
course, or writing teaching materials need to hmabke of incorporating the findings of the reseaestd those working in

specific ESP situations need to be confident they know what is involved in skills such as writtdmmunication.
As Collaborator

It is believed that subject-specific work is oftbast approached through collaboration with subgpetcialist.
This may involve cooperation in which ESP teacldd out about the subject syllabus in an acadeoritext or the tasks
that students have to carry out in a work or bussirsituation. Or it may involve specific collabdoatso that there is some
integration between specialist studies or actisitiad the language. It might involve the languaggeter specifically
preparing learners for the language of subjecutestor business presentations. Another possilifithat a specialist
checks and comments on the content of teachingrimat¢hat the ESP teacher has prepared. The tfutdsboration is
where a subject expert and a language teachertesoh-classes; in EAP such lessons might help tiwithunderstanding
of subject lectures or the writing of examinatiorswers, essays or theses, while in ESP they mightie the language
teacher and a business trainer working togethetteth both the skills and the language related usiness

communication.
As Evaluator

The ESP practitioner is often involved in varioypds of evaluation - testing of students, evalmatib courses
and teaching materials. Tests are conducted 1)kdesa whether students have the necessary langudgskills to
undertake a particular academic course or careahwit important in countries such as the UK, USAstralia where
large numbers of international students do postgred course or research and need internationativined tests,
e.g. International English Language Test Serviged TIS), Test of English as a Foreign Language (TOERInd 2)
to assess the level of their achievement — how nfeemers have gained from a course. Evaluatiozpafse design and
teaching materials should be done while the coigdeeing taught, at the end of the course and #fiercourse has
finished, in order to assess whether the learr@rs heen able to make use of what they learnedoeafiiid out what they

were not prepared for. Evaluation through discusaiod on-going needs analysis can be used to #duapyllabus.
Training of ESP Teacher

Training of the teachers is very important for E&firses because they should be well specializeétiaaahey

can meet students’ needs. Therefore, the stafieaetichers should follow some steps about theeselv

e Selection

It means that not every teacher can be specidi@dtiese courses but only those who feel that dagydo such a

thing and they are ready to contribute for it. THbe first step is selection phase.
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e Continuing Personal Education

Teachers should be well-educated people. Therevaniations in how the trainee’s personal educati®n
improved — either simultaneously with his/her pesienal training; or consecutively where first tapo three years of
study with no elements of training as a teachef@lawed by the fourth year containing methodolagyoreign language

teaching or one year post-graduate course of teactieing; or, as in many countries, by in-servicairses.
* General Professional Training as an Educator and Tacher

This element involves what all teachers need tonknegardless of which subject they teach. This radhat
educational psychology, social psychology, andpttieciples of educational thought are crucial amel ¢lements lead the
trainee to understand the nature of educationineuthe organization of education, know and martagalifferent skills of

students, and also understand the role of syllahdseaching materials.
» Special Training as a Teacher of a Foreign or SecdriLanguage

This element is also important because specialitrgiof teacher make them understand student’'ssneetier,
which is in fact very important for ESP courses d&aese based on what they need the teachers cantoéier the

appropriate knowledge and this knowledge would dxy helpful to them.
BENEFITS OF TEACHER EDUCATION

Today, teacher education programs offer teacheys wakeep their classrooms and curriculum freshitiag,
and highly educational. They also teach new teaclstyles, and offer further teacher education fieation.
In-service training which endeavours to update acher's professional knowledge throughout his ar ¢ewreer,
policy guidelines have emerged to link promotioitecia and procedures with periodic in-service keadraining, and to

develop multi-media training packages for in-seevi@ining for all categories of teachers.

New programs have shown a great deal of benefith s15 the ability to earn teacher education cestifon,
improve their general skills, improve overall orgation, improve time management, improve educatidgechnology
knowledge, and learn ways to better motivate stigdeMl of these aspects have been shown to résuietter student

grades, and a higher level of classroom interest.

Creating a setting that interests students, makes tfeel comfortable, and encourages them to pzate in

classroom activities and ask questions, leadsora effective lesson, and greater overall learning

By providing teachers with teacher education prograéhey are able to continue their own educatigas) vital
skills that they may not have been able to learilemaking college courses, and stay current wiglw rtechniques.
Not only is it critical for teachers to know theiraterial, they must also be able to help studentsder for them to truly
succeed. These programs provide just that, edgctgachers on the best ways to instruct and metisatdents for the

best possible outcomes.
SOME OF THE COURSES FOR ENGLISH TEACHERS

Tesol, Tefl, Celta, Celtyl, Delta, lelts train ttrainer, Clil, Tkt, Cae
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CONCLUSIONS

Continuing education is important with regard tadieers and teacher education, as it enables tsatth&eep

abreast of the latest developments in their subgect skill areas. Lack of having uniformity in teynof teaching

ESP materials, the absence of ESP teacher traprmgrams, and misconceptions about ESP coursemstences of

ESP teacher’s failure in successful implementadbBSP courses.

Scott (2001) argues that while TESoL, TEFL, etarses for teachers provide a good foundation fert¢aching

of general language, they are insufficient fortédamching of EAP. This scholar believes that EARstinctiveness derives

from its aim, which is the promotion of student rldag on courses within higher education institn§o

(Scott, 2001: 19). Errey (2001) agrees that speeihlteacher training is needed, involving prinegplnd approaches

appropriate for EAP and ESP. Hence there is anntingeed to recognize teacher’'s work as complexcemanding, and

improvement in teacher quality requires a re-cotg@jzation of how we prepare a new generatioreathers, and this is

where the Teacher Education plays the essentmlofol eacher Development.
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